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CLASSROOM MANAGEMENT IN LANGUAGE EDUCATION

Recent changes in educational laws have created new classroom management
opportunities. And now teacher’s classroom management is the number one direct
influence affecting student learning.

As schools moved into the twenty-first century, classrooms are becoming more
technologically complex, are serving more students with diverse academic and
behavioral skills and needs, and are attempting a broader variety of academic activities
to meet students’ needs. This increase in complexity demands expertise in classroom
management in language education.

Recently, classrooms were managed due to the behavioral approach to teaching
and learning. The key idea of this approach is usage of techniques that bring students’
behavior under stimulus control, it is consistent with a “traditional”. However, over the
last decade, views on good instruction have changed. Now, educators shift to
instructional approach based on constructivist principles of learning.

Teachers face a variety of classroom management challenges. These can include
disruptive students that slow or interrupt the pace of learning and ineffective or poorly
thought out management techniques that worsen student behaviour. The most effective
teachers typically understand a variety of effective classroom management techniques
and use the most appropriate solution to keep their class free of disruption and focused
on achieving its educational goals.

Many scientists researched classroom management. Thus, J. Brophy summarizes
the development of research-based knowledge of classroom management and examines
the relationship between management styles and approaches to instruction [3].

Another scientist, R. Marzano reviews research on classroom management and
suggest specific evidence-based “action steps” that teachers can use to establish and
maintain a positive learning environment [7].

N. Shimahara explores classroom management in six countries, documenting the
effects of the political, social, and cultural context [8].

H. Wong examines three previous reviews of variables that have an effect on
student achievement and show that classroom management has more impact on student
achievement than any other variable [10].
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According to The glossary of education reform, classroom management refers
to the wide variety of skills and techniques that teachers use to keep students organized,
orderly, focused, attentive, on task, and academically productive during a class [6].
When classroom-management strategies are executed effectively, teachers minimize the
behaviors that prevent learning for both individual students and groups of students,
while maximizing the behaviours that facilitate or enhance learning. Generally
speaking, effective teachers tend to display strong classroom-management skills, while
the hallmark of the inexperienced or less effective teacher is a disorderly classroom
filled with students who are not working or paying attention.

In H. Egeberg’s point of view, classroom management is an essential component
to the classroom learning environment. It is a multi-faceted concept that includes the
organization of the physical environment, the establishment of rules and routines, the
development of effective relationships, and the prevention of and response to
misbehavior [4].

A well-organized classroom is a classroom in which students know how to
effectively make use of the classroom and its resources. Some of the teaching objectives
focus on expected academic behaviours, appropriate use of materials and learning
centres, and cooperation with peers. So, teacher should play a role to create a community
of learners where students play an active part in forming their environment, understand
their role students, and learn how to work effectively as an individual and with peers.
All actions taken by the teacher should be focused on minimizing disruptions and
fostering an environment where students can learn.

The goals of classroom management can be many, but, the two common goals
of classroom management. The first goal is to create and maintain a positive, productive
learning environment. This goal is meant to maintain students’ interest, motivation and
involvement. Thus, the focus is on activities that create positive, productive and
facilitative learning environment [1].

Another goal of classroom management is to support and foster a safe classroom
community. It means that students are allowed to make the connections needed for
learning to take place. Each student needs to feel comfortable enough to discuss their
previous understanding without fear of being ridiculed for their misconceptions [1].

Classroom arrangement is also the physical foundation of where students will
learn. This means that every square foot of it needs to be used for activities that support
learning. The spatial structure of the classroom; where students will be seated, how the
students will move about the classroom, and the whole classroom atmosphere needs to
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be considered, as well as how the classroom will be structured to address the academic,
social, and emotional needs of the students [5]. The physical arrangement of the
classroom should also be reflective of the student body and must be consistent with the
needs of all learners.

In addition to the way classroom is physically arranged, the classroom
environment as a whole needs to be considered. What should be put on walls, what
classroom materials should be used, and where, and how activities should be set up.

Effective classroom management is important for ensuring students can learn in
an environment that’s free of disruption. Good classroom management is a vital
component of ensuring students reach their full academic potential. When teachers can
effectively control the direction and behaviour of a classroom, students are likely to
achieve improved academic results. This makes an effective classroom management
system essential for teachers and students alike. High quality classroom management
lets teachers control the direction that their classroom takes while preventing students
from causing disruptions to their peers and setting back their potential to learn.

Whereas, classroom management is the term we will use to highlight all of those
positive behaviours and decisions teachers make to facilitate the learning process of
their students. It refers to all those activities necessary to create and maintain an orderly
learning environment such as planning and preparation of materials, organization,
decoration of the classroom and certainly the establishment and enforcement of routines
and rules [9, p. 237].

In J. Bluestein point of view, the stages of classroom management process
(CMP) are as follows: introspection, classroom observation, development of the CMP,
implementation of the CMP, and revision of the CMP [2, p. 3]. The author considers
that the first step, introspection, asks teachers to identify and bridge the gap between
their personal self and their teaching self. The second step, classroom observation,
requires observing other teachers and being able to identify specific management
structures and strategies that make a class work. The third step is the initial development
of the CMP. The fourth step, implementation of the plan in the classroom, prepares
teachers to teach the CMP. The final step has teachers revise the plan for more classroom
management effectiveness.

It’s important to note that teachers could simply fill out the CMP template and
believe they have a plan for classroom management. But it is the process that helps
teachers improve their classroom management skills, not the answers to the CMP
questions. For through the process, teachers internalize the responses. Through the
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process, teachers face their strengths and weaknesses as educators, learn to evaluate
objectively their teaching effectiveness, and, perhaps most importantly, come to
understand that as they grow and change, so must the CMP. The very act of completing
the process makes a teacher a better teacher [2, p. 4].

Therefore, a well-managed classroom has a set of procedures and routines that
structure the classroom and it refers to all of the things a teacher does to organize
students, space, time, and materials so student learning can take place. Management
skills are crucial and fundamental. In a well-managed classroom students are engaged
in learning, they know what is expected of them, the climate of the classroom is work-

oriented, relaxed, pleasant, and welcoming that leads to successful learning.
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